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PROJECT SUMMARY 
  
 Preparation for postsecondary education is often considered the role of K-12 educators. Recent 

conversations have included other educational institutions. Community colleges maintain complex missions that 

include preparing students for degree programs, offering degree programs, preparing students to transfer to four-year 

institutions, as well as a host of other educational and vocational opportunities. These institutions play a critical role 

in the discussion of preparation for postsecondary education.  

 Preparation of current and future students is only part of the challenge faced by educational institutions; the 

other critical element is retention of students. Since the 1970s, an abundance of research has been generated on 

college student retention. Yet relatively little of this research addresses retention at the nation’s community colleges, 

which educate almost 45% of the country’s undergraduates (American Association of Community Colleges, 2006). 

In part, this dearth of research is due to the complexity of their missions and student bodies served. These challenges 

do not preclude, however, community college student retention from being studied. In fact, community college data 

may be extremely instructive in one area of retention research that is gaining more recent consideration: the impact 

of increasing usage of part-time faculty. Almost 66% of community college faculty are employed in part-time 

appointments, which is considerably higher than the 46.3% average for all degree-granting institutions (American 

Association of University Professors, 2006). Single-institution studies of four-year colleges have shown that 

increased use of part-time faculty significantly and negatively impacts student retention (Harrington & Schibik, 

2001; Jaeger & Hinz, in press; Ronco & Cahill , 2006). Are the same trends visible in community colleges? Since 

many community college efforts serve to further prepare under-skilled students for additional postsecondary 

education, any similar finding of negative effects from part-time faculty use would have significant implications on 

the ways community colleges operate. 

  Preparation for postsecondary education (e.g. obtaining a four-year degree) begins for many students at the 

community college level. The primary objective of this study is to explore the effects of exposure to part-time 

faculty instruction on students’ decisions to persist at community colleges and transfer to four-year institutions.  

Part-time faculty clearly serve a valuable purpose in higher education; however, their increased use raises concerns 

for administrators, faculty, and policy makers. Part-time faculty members spend a greater proportion of their overall 

time teaching, but the initial evidence suggests that these appointees are less accessible to students, bring less 

scholarly authority to their jobs, and are less integrated into the campus culture (Schuster, 2003). Since both part-
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time faculty employment and new student enrollment continue to increase, the exploration of the effect of exposure 

to part-time faculty instruction on student persistence in community colleges is warranted.   

 Focusing on decisions of first-year students at community colleges is critical given that almost half of all 

United States undergraduates attend community colleges and these students are often the most diverse and 

marginalized. This research will use logistic regression and hierarchical linear modeling (HLM) techniques to 

construct a predictive model for persistence based on part-time faculty exposure and several other first-year student 

attributes identified by the study institutions as well as previous research. The use of HLM will enable this study to 

consider how institutional contexts influence the effects of exposure to part-time faculty instruction on students’ 

decisions to persist. This research will also explore differences based on the program in which students are enrolled 

(e.g., degree granting, certification, and vocational). 

 The California Community College System will serve as the study site for his research. The California 

Community College System provides educational opportunities to more than 2.5 million students, includes 109 

individual campuses, and constitutes the largest system of higher education in the United States. The California 

Community College Collaborative at the University of California, Riverside (C4 at UCR), which is a relatively new 

policy center established jointly by the University of California’s Office of the President and the Chancellor’s Office 

of the California Community Colleges, is supporting this research. Discussions with Patrick Perry, Vice Chancellor 

for the California Community College System, have already occurred. The Vice Chancellor will provide the data 

necessary to complete this research project.  

As the use of part-time faculty grows, so should our understanding of this resource. Previous research 

(Conley, Leslie, & Zimbler, 2002; Gappa & Leslie, 1993; Haeger, 1998; Schuster, 2003) has provided ample 

information on the characteristics of part-time faculty as well as their role on college campuses but not on the effects 

of part-time faculty instruction on student outcomes. Since community colleges enroll the largest number of students 

and employ the greatest percentage of part-time faculty, this investigation will contribute a critical missing piece to 

the discussion of part-time faculty and student outcomes. As undergraduate students increasingly rely on the 

preparation offered at community colleges as a stepping stone in their postsecondary education, administrators and 

policy makers need to gain a better understanding of how hiring greater numbers of part-time faculty affect student 

decisions. 
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PROJECT DESCRIPTION 
  

Statement of the Problem 

 Focusing on community colleges in the postsecondary preparation discussion is critical given that these 

institutions educate almost 45% of the country’s undergraduates (American Association of Community Colleges, 

2006). Community colleges have also been the primary institutions of higher education to provide postsecondary 

education to underserved populations (Levin, 2001; Shaw & London, 2001; Shaw, Rhoads, & Valadez, 1995). The 

defining elements of community colleges such as open access, low tuition, multitude of services, and convenient 

locations are especially pertinent to students with low socioeconomic status, to women with children, to minorities, 

and to those who are underemployed, academically unprepared, physically and mentally disabled, or adults looking 

for a second chance in education (Cohen & Brawer, 2003; Dougherty, 2002; Freeman, 2006; Phillippe, 2000). 

Furthermore, focusing on students’ decision to persist is even more critical since achieving a degree provides 

significant economic and social capital. 

 The literature provides insufficient direction in addressing the student retention challenge faced by 

community colleges. The majority of the research focuses on four-year institutions and traditional students (Astin, 

1993; Bailey & Alfonzo, 2005; Pascarella &Terenzini, 1991, 2005). In addition, given the complexity of missions 

within community colleges, this literature does not adequately address the realities of the community college which 

are based on open-enrollment and a tremendously diverse student body. 

 Over the past several decades, one of the most significant changes in the delivery of postsecondary 

education involves the dramatic increase in the use of contingent or part-time faculty (Jacoby, 2006). In fall 2003, 

66.7% of all faculty in the public community college system were employed part time (Cataldi, Fahimi, Bradburn, & 

Zimbler, 2005). Although the increased use of part-time faculty within higher education makes sense from an 

administrative point of view, its use does not come without criticism. In attempting to clarify the real issue, Haeger 

(1998) writes, “The most important academic concern is the perception that part-time faculty threaten the quality of 

academic programs in terms of course content, advising, faculty-student interaction, and collegiality within 

academic departments” (p. 85). In addition to the perceived difference in quality of instruction, opponents of the use 

of part-time faculty argue that the level of student service provided by such faculty also lags behind that of full-time 

faculty.  
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 Little evidence exists addressing the differences in student outcomes as a result of exposure to part-time 

faculty.  Research addressing persistence has not been instructive in identifying policies and programs that improve 

student outcomes at community colleges (Bailey & Alfonso, 2005). This research seeks to explore the effects of 

exposure to part-time faculty instruction on students’ decisions to persist. 

Review of Relevant Research 

The Community College Context 

The American Association of Community Colleges (2006) reports that 45% of all United States 

undergraduates attend community colleges, which are often considered institutions of opportunity for non-traditional 

students. The defining elements of community colleges include open access, low tuition costs, comprehensive 

services, and convenient locations (Cain, 1999; Phillippe, 2000). These factors are especially pertinent to 

community college students. Community colleges often provide more pathways for those who desire an education 

and hold many of the aforementioned underserved and at-risk characteristics (Quigley & Bailey, 2003). The 

acknowledged benefit of community colleges is that they serve the population that is not well served by traditional 

institutions of higher education, including single parents, racial minorities, students who delayed postsecondary 

enrollment from high school, full-time workers, students without a high school diploma or are inadequately prepared 

in other ways, and students with low socioeconomic status (Choy, 2002; Horn & Carroll, 1996; Cohen & Brawer, 

2003; Grubb, Badway, & Bell, 2003; Herideen, 1998; Shaw, 1999; Valadez, 1996). Community colleges play a 

pivotal role, more than any other institutional type, in educating these types of students (Davies, Safarik, & Banning, 

2003; Laden, 1998; Levin, 2003; Terenzini & Cabrera, 2001). Women comprise 59% of all community college 

students, and the average age of all community college students is 29 years. A significant percentage of the 

country’s minority student population attends community colleges, including 47% of all Black undergraduates, 55% 

of all Hispanic, 47% of all Asian, and 57% of all Native American undergraduates. With these figures in mind, the 

experiences of community college students are thought to be different than the experiences of students who attend 

four-year colleges.  It follows that the retention of community college students is also regarded differently in the 

literature. 

Retention Theory and Community College Students 

Two theories of retention have dominated the discussion and subsequent research designs related to 

retention: Tinto’s (1975, 1993) ideas of social and academic integration and Bean and Metzer’s (1985) model for 
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non-traditional students. Tinto’s theory suggested that meaningful encounters with the formal and informal 

academic and social systems of the institution lead to greater student integration in these systems and thus to 

persistence (Pascarella & Terenzini, 2005). Mechanisms of social integration include student-faculty interactions as 

well as the learning environment in the classroom. Working from Tinto’s (1975, 1993) student interactionalist 

theory of student departure, research by Pascarella and Terenzini (1977; 2005) asserts that student-faculty 

interactions play a crucial role in the connection between student and institution. 

Tinto’s integration model is overwhelmingly used to guide retention research, which is often based on 

four-year institutions.  Student-faculty interaction is a significant factor in predicting college persistence (Gaff & 

Gaff, 1981). Endo and Harpel (1982) found that informal contact, in which faculty members develop friendly 

relationships with students and exhibit a personal concern with their affective and cognitive growth, significantly 

influences students’ personal and social outcomes in addition to their intellectual gains, which in turn affects 

persistence. Pascarella and Terenzini (2005) note that the research before and after 1990 supports the generally 

positive effects of non-classroom student-faculty interactions on educational attainment. Community college 

scholars also note that student relationships with faculty are more crucial for community college students because 

these students interact more frequently with faculty than other types of institutional representatives (Vaughan, 

2000). Others argue that Tinto’s model may be inappropriate for the investigation of community college student 

retention because of their open-enrollment policies and orientations toward commuter (i.e. non-residential) students 

(Jacoby, 2006). For example, Bailey & Alfonso (2005) discuss the disconnect between Tinto’s social integration 

theory and the community college experience and review the mixed results of research studies on community 

college student social engagement. Community college students often do not participate in the same types of 

multifaceted, in- and out-of-classroom interactions among peers and faculty as do their peers at four-year, residential 

colleges. Hence, the researchers conclude that “given the nature of their students and the large number of part-time 

faculty, trying to reproduce the liberal arts/residential ideal may not be the best strategy for community colleges or 

their students” (p. 14). Additionally, some scholars believe that Tinto’s model and its focus on “the assimilation of 

individuals into college cultures tends to downplay the differing experiences of cultural groups” and the costs of 

social integration for the marginalized students who make up significant portions of community college student 

bodies across the country (Laden, Milem & Crowson, 2002, p. 153). Instead of through internal relationships, the 
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large percentage of minority students at community colleges may be more influenced by the external relationships 

they maintain, for example to family or religious affiliations.  

 Bean and Metzner’s (1985) model for non-traditional students may be more appropriately applied to 

community colleges. Bean (1980; 1983; 2005) included student contact with faculty as one of his behavioral 

measures in his model of student persistence. Bean’s research also shows that student interaction with faculty plays 

an important role in the persistence process. Critics of Bean and Metzner’s model note that only two areas, academic 

advising and course availability, are included in the model as potential venues for institutional response (Bailey & 

Alfonso, 2005). Current research, as well as this proposed research, suggests that institutions may have other 

avenues of response that affect student retention, including decisions regarding faculty employment status. Although 

Braxton, Bray, and Berger (2000) explore the role of faculty instruction on student persistence, their study does not 

focus on the role of part-time versus full-time faculty. Given the substantial differences between part-time and full-

time faculty, it is important to understand how these differences affect student outcomes. For example, students’ 

perceptions of faculty members’ availability and concern for them have positive and significant effects on 

persistence (Halpin, 1990; Mallette & Cabrera, 1991). Limited interactions with professors, such as would be 

expected with part-time faculty, may lead to discontent and a level of dissatisfaction or disconnection on the part of 

the student. Given the reported importance of student-faculty interaction on retention, should educators and policy 

makers question the increased use of part-time faculty? Is there a retention-related cost to part-time faculty 

utilization?  

Challenges and Opportunities for Retention Research using Community Colleges 

The discussion of successful outcomes, including retention, for community college students is a complex 

one.  The open-enrollment nature of community colleges means that students enter for a number of reasons and 

goals, not all of which include degree completion. As Laden, Milem and Crowson (2000) state, “the expectation that 

all students who enroll in community college will and should be retained until they complete associate’s degree 

requirements is a false expectation; non-retention here is a choice (perhaps a “demand”) variable in quite another 

direction” (p. 249). In fact, Clark’s (1960) “cooling out” effect suggests that community colleges may actually 

discourage retention, in many cases lowering aspirations and channeling students away from elite or professional 

careers and the pursuit of bachelor’s degree attainment. Most retention and persistence research is based on students 

at four-year institutions (Bailey & Alfonso, 2005). One reason is that databases are based on full-time, first-time 
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students in degree programs, community colleges often reflect extremely low completion rates (Bailey, Jenkins, & 

Leinbach, 2005). Transfer information is also difficult to use for retention studies, as incomplete institutional records 

are believed to also yield low transfer rates. Finally, student self-reports regarding long- and short-term goals also 

show low numbers of students actually achieving the certificates and degrees that they claim they aspire to attain. 

Bailey, Jenkins, & Leinbach (2005) predict many reasons, including poor teaching, why students may leave early 

and not complete their educational goals, but the fact remains that these assertions are largely untested; hence, the 

importance of this proposed research. 

Retention of community college students in the first year is impacted by pre-enrollment and enrollment 

characteristics such as high school GPA, age, ethnicity and part-time attendance (Feldman, 1993). By and large, the 

research on community college student retention tends to treat the community college experience as a means to 

another end, the four-year degree, instead of as an end in itself (Pascarella & Terenzini, 2005). Numerous studies 

generally agree that students who initially attend a two-year institution are less likely to complete a bachelor’s 

degree (Pascarella and Terenzini, 2005). Those students who do transfer generally take longer to complete their 

bachelor’s degrees and more closely resemble their counterparts, both demographically and academically, who 

initially enrolled in four-year institutions.  Pascarella and Terenzini continue and point out that “these 

studies…concentrate on a fairly general and structural difference between two-year and four-year institutions – 

namely, their highest degree offered. This focus leaves unexamined any differences in the kinds of experiences 

students at these institutions may have or any of the causal mechanisms that may be in play” (p. 379). The 

composition of the faculty body is one such causal mechanism that should be further investigated, particularly at 

community colleges. 

Part-time Faculty, Student Success, and Retention 

 In 2003, degree-granting institutions nationwide employed 46.3% of faculty in part-time appointments 

compared to 35.1% of faculty in tenured or tenure-track appointments (American Association of University 

Professors, 2006). The same report shows that across 1,052 associate degree-granting institutions, 65.6% of the 

faculty were employed in part-time appointments; this level is considerably higher than any other Carnegie 

Classification group examined using the fall 2005 IPEDS (Integrated Postsecondary Education Data System) data. 

As one example, Rio Salado College, an Arizona community college, employs almost 97% of its faculty in part-time 

appointments; in fact, this arrangement has been held up as an efficient model by organizations like the Lumina and 
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Alfred P. Sloan Foundations (Ashburn, 2006). While the use of part-time faculty continues to grow, relatively little 

is known about the effect that part-time faculty have on student experiences and outcomes. Rather, assumptions are 

sometimes made about the likely negative effects on student outcomes based on the few studies that examine 

practices of part-time faculty.   

Most studies that do address retention and part-time faculty have not examined community colleges 

(Harrington & Schibik, 2004; Jaeger & Hinz, in press; Kehrberg & Turpin, 2002; Ronco & Cahill, 2006). An 

exception is the work of Jacoby (2006) whose study used 2001 IPEDS data for all 1,209 public two-year colleges in 

the United States and found that community college graduation rates decrease as the proportion of part-time faculty 

employees increases. Bailey et al (2005) also investigated the impact of institutional characteristics, including 

proportion of part-time faculty, on community college student success for a sample of 1464 students at 441 

community colleges. The study controlled for individual student characteristics using National Educational 

Longitudinal Study of 1988 data and combined this with institutional characteristics provided from IPEDS. Lower 

graduation rates were found at community colleges where a larger percentage of faculty are part-time; however, this 

finding was only significant for those students enrolled in an associate’s degree program and not for the entire 

sample of community college students.  

The practices of part-time faculty offer potential insights to these negative impacts and have been 

investigated in a few studies. Part-time faculty have been found to exhibit different job performance among other 

categories of contingent faculty colleagues (Umbach, 2007). Umbach used hierarchical linear modeling techniques 

and a sample of faculty from 132 colleges and universities responding to the 2004 Faculty Survey of Student 

Engagement to focus on the relationship between faculty appointments and teaching effectiveness. Part-time faculty 

were found to spend less time preparing for class, interacting with students both on course and non-course related 

issues, challenging their students less, and using active and collaborative teaching techniques when compared to 

either full-time or other contingent faculty. The same study found a difference in part-time faculty and student 

interaction across institutional types, with interactions being lowest at research institutions. While this study makes 

an important contribution to further understanding the impact of part-time faculty use on undergraduate education, it 

fails to include the community college perspective.  

 One study of approximately 1,500 faculty responses from over 100 community colleges responding to the 

2000 Center for the Study of Community Colleges Survey used crosstabs, chi-square and t-test statistics to show that 
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part-time community college faculty were less likely than their full-time colleagues to utilize teaching techniques 

outside of traditional lecture, including collaborative teaching and learning methods and projects using computers or 

Internet competencies (Schuetz, 2002). The same study also found that part-time community college faculty were 

less likely to spend time with students outside of class, to belong to professional organizations and institutional 

committees, or to have as many years of teaching experience as their full-time colleagues.   

 Hagedorn and her colleagues (Hagedorn, Perrakis, and Maxwell, 2002) concluded from a three-year study 

that community colleges wanting to encourage student success should not rely heavily on part-time faculty who hold 

sparse office hours and appear inaccessible. Thus part-time faculty may not be as engaged with students outside of 

the classroom, leading students to conclude a lack of interest. “When students feel faculty members do not care 

about the student’s development, their bonds to the institution weaken” (Bean, 2005, p. 225). “Several studies 

suggest that students’ perceptions of faculty members’ availability and interest in them may be enough to promote 

persistence” (Pascarella & Terenzini, 2005, p. 417). Does the reduced availability of part-time faculty have a 

negative impact on student satisfaction leading to a student’s decision to not persist? 

There is little doubt that the combination of increased enrollment and decreased educational funding 

contributes to the rapid increase in the use of part-time faculty. Community colleges are leading the way in the trend 

of increased use of part-time faculty.  Part-time faculty serve a critical purpose in higher education; however, their 

increasing numbers raises concerns for administrators and policy makers. The lack of any clear data regarding the 

effects of part-time faculty on student outcomes at community colleges illustrates the need for additional research. 

Research Question 

The proposed research seeks to answer the following research question: Controlling for student entry 

characteristics and institutional factors, what effect does exposure to part-time faculty have on a student’s decision 

to persist and/or transfer.  

Proposed Plan of Work (Variables & Datasets) 

Little evidence exists addressing the differences in student outcomes as a result of exposure to part-time 

faculty.  Research addressing persistence has not been instructive in identifying policies and programs that improve 

student outcomes at community colleges (Bailey & Alfonso, 2005). Drawing from a number of student- and 

institutional-level variables, this research seeks to explore the effects of exposure to part-time faculty instruction on 

students’ decisions to persist using logistic regression and HLM techniques to construct a predictive model for 
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persistence. HLM techniques enable researchers to disaggregate student- and institutional-level data to examine how 

the institutional context influences students’ responses to college experiences, such as exposure to part-time faculty. 

 The California Community College System will serve as the study site for this research. The California 

Community College System provides educational opportunities to more than 2.5 million students, constituting 109 

campuses. The California Community College Collaborative at the University of California, Riverside (C4 at UCR), 

which is a relatively new policy center established jointly by the University of California’s Office of the President 

and the Chancellor’s Office of the California Community Colleges, is supporting this research. Discussions with 

Patrick Perry, Vice Chancellor for the California Community College System, have already occurred. He will 

provide the data necessary to complete this research project. Data will include anonymous student record data for 

the past four academic years, course-level data, faculty data, and institutional-level data. 

Student demographic data (gender, ethnicity, first generation, high school grade point average, SAT, 

major/program of study/purpose of study, college grade point average, total credit hours attempted, financial aid) 

will be merged with first-year (fall and spring semesters) course data  (course, credit hour, instructor, academic 

program), instructor data (part-time or full-time), and institutional data (size, urbanicity, expenditures per FTE, 

proportion of part-time faculty) using SPSS software. 

Data regarding faculty status will receive special consideration. A list of instructors will be gathered from 

all courses taken by the analysis population during their first and second academic terms of enrollment. Full-time 

faculty status will be assigned based on the current system used within the California Community Colleges. 

Consideration will be given to full-time administrators and graduate students who are also teaching. 

In this study, the primary research question will be answered using logistic regression with the HLM 

software. Logistic regression is the statistical analysis of choice because of its predictive ability on a dichotomous 

dependent variable (retained). The multilevel nature of the data require the use of HLM techniques in the analyses. 

HLM enables researchers to differentiate the effects of each level of independent variables on the outcome variable. 

Including multilevel data in single-level logistic regression results in an underestimation of standard errors for the 

parameters, which may lead to a Type I error in concluding that a parameter is significant when, in fact, it is not 

significant (Raudenbush & Bryk, 2002). 

After merging the datasets and creating one key record per student, the researchers will derive a variable 

indicating students’ level of exposure to part-time faculty. Using SPSS software, the researchers will generate 
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descriptive statistics for the independent and dependent variables. Additionally, the researchers will test the 

independent variables for multicollinearity with tolerance and variance inflation analyses (Allison, 1999). 

In addition to analyzing the effects of exposure to part-time faculty on student persistence, this study will 

consider how exposure to part-time faculty affects community college students’ grades. Initially, analyses of 

variance (ANOVA) will be conducted to determine if student grades differ significantly between faculty type (part-

time vs. full-time). If the ANOVAs are significant, multiple linear regression through HLM will be used to 

determine factors contributing to these differences. Using multiple regression in HLM, the analyses will include 

student- and institutional-level variables to determine how institutional contexts, exposure to part-time faculty, and 

other student-level variables affect students’ grade distributions.  

An important limitation of the data is related to the consistency in collection procedures of the various 109 

campuses. Although all campuses report data to the California Community College System office, collection 

methods and definitions may differ between institutions. Furthermore, while HLM provides more robust analyses 

than single-level ordinary least squares and logistic regressions, the use of HLM has at least one limitation. 

Regressions require a high number of cases for each variable, generally at least 10. While the student sample for this 

study includes a sufficient number of cases, the institutional sample offers just 109 cases. So few cases will limit the 

analyses to approximately 10 variables in the institutional-level regression in HLM. Finally, because this study relies 

on secondary data analysis, the research is limited to the variables and definitions available in the California 

Community College System database. 

Objectives 

 Preparation for postsecondary education (e.g. obtaining a four-year degree) begins for many students at the 

community college level. Thus community colleges must identify what factors affect a student’s decision to persist 

and eventually transfer to a four-year institution. The primary objective of this study is to explore the effects of 

exposure to part-time faculty instruction on students’ decisions to persist at community colleges.  

Relationship to PI’s Research 

 The principal investigator is currently working on funded research that addresses similar questions within a 

four-year public university system (ten campuses). Previous single institutional research, in press in the Journal of 

College Student Retention, helped define the need to study part-time faculty and their affect on college student 
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outcomes. The proposed research adds to the body of knowledge gained by the PI in previous research addressing 

student outcomes.  

Connections to Current Knowledge 

 A discussion of preparation for postsecondary education would often begin with high school and end with 

graduation from a four-year institution. This does not take into account the multitude of students who obtain a GED 

and begin postsecondary education at a community college. This research will explore the factors that contribute to 

the persistence and non-persistence of community college students. Specifically, this study will address an 

unexamined area of student retention at community colleges, faculty employment status. This research will add to 

what is currently known about the effects of part-time faculty instruction on various student outcomes (Harrington & 

Schibik, 2004; Jacoby, 2006; Jaeger & Hinz, in press; Kehrberg & Turpin, 2002; Ronco & Cahill, 2006) within a 

relatively unexamined research context in this area, the community college. 

Dissemination Plan 

 Because the proposed research study seeks to examine a problem central to many college campuses, results 

will be shared with a wide variety of audiences. Information will be shared with the California Community College 

System staff and campus institutional researchers as deemed appropriate by the System staff.  In addition, results 

will be shared with administrators, faculty, and policy makers who are concerned about the use of part-time faculty 

and student persistence. Results will be prepared and submitted for presentation at the Association for Institutional 

Research, Association for the Study of Higher Education, American Educational Research Association, and the 

American Association of Community Colleges annual conferences. Results will also be submitted for publication to 

journals that focus on research, policy, and practice as it relates to community colleges. These include Community 

College Review; Community College Journal of Research and Practice; Research in Higher Education; Journal of 

Higher Education; and Review of Higher Education.   

 The research project will begin June 2007 and end June 2008. Specific research activities are identified. 

Obtain and analyze journal articles,  
manuscripts, books, conference proceedings,  
and paper presentations relevant to this topic.   June 2007-July 2007 

 
Submit progress report to the Association for  
Institutional Research. Obtain data from the 
California Community College System Office. 
Clean and analyze data.      August 2007-December 2007 
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Discuss research findings. Develop implications    January 2008-June 2008 
and recommendations. Submit final research  
report to the Association for Institutional Research.  
Submit proposals for paper presentations and  
manuscripts for publication. Present findings at  
AIR Annual Forum.        
 

Policy Relevance 

 Results from this research will offer useful information to policy makers at all levels of education: local, 

state, and national. Since the study site is the largest community college system in the country, the findings will be 

instructive to policy makers addressing student persistence, degree attainment, transfer rates, postsecondary 

preparation, faculty employment status, and faculty professional development. 

 Findings from this research will help guide institutional and system-wide decision makers in policies 

addressing the use of part-time faculty. Specific types of polices include the number of courses offered by part-time 

faculty members, the types of courses offered by part-time faculty members, and the resources available to part-time 

faculty members.  

Innovative Aspects 

 The proposed investigation will extend the research literature in the areas of part-time faculty use and 

student persistence to a context whose role in postsecondary preparation is often ignored to the preference of K-12 

efforts. First, this study is unique because it adds to the existing knowledge about part-time faculty beyond 

individual characteristics and campus concerns to the impact on college student decisions. Furthermore it addresses 

a population, community colleges, that has not been addressed in research relating to part-time faculty and student 

persistence. Second, the site for this study includes an entire community college system, 109 unique individual 

campuses. These institutions offer tremendous institutional diversity and educate the largest number of students as 

compared to any other state system of education. Third, the proposed research project will employ statistical 

measures that differ from current research (Harrington & Schibik, 2004; Jacoby, 2006; Jaeger & Hinz, in press; 

Kehrberg & Turpin, 2002; Ronco & Cahill, 2006) in this area and are more appropriate for this type of research. 

This research will utilize advanced statistical techniques of HLM that enable researchers to differentiate student- and 

institutional-level effects of students’ decisions to persist. Furthermore, the use of HLM will enable the researchers 

to determine how, if at all, institutional contexts affect how students respond to varying levels of exposure to part-

time faculty in their decisions to persist. 
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Intended Audience 

 The research will be critical to a variety of stakeholders; these include higher education scholars and 

institutional researchers who are engaged in activities relating to part-time faculty and/or student persistence, 

campus based administrators responsible for decisions about part-time faculty members and/or student persistence, 

part-time and full-time faculty members, and system-based administrators who are involved in issues of part-time 

faculty and/or student persistence. Since this is a system-wide study of all community colleges in California, 

legislators, government officials, and other policy makers will also be interested in the results. The California 

Community College System is the largest system in the United States and thus often serves as a model for other 

state-wide systems. This data will be helpful to policy makers, educators, and other officials in states that have 

similar systems and/or employ large numbers of part-time faculty. Furthermore, since part-time faculty employment 

is a concern throughout the higher education community, officials and educators at four-year institutions will also 

benefit from the results of this study. 
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Your project on student outcomes and faculty status—full-time or part-time—has 

considerable import for our work at the California Community College Collaborative (C4). As a 

research center based at the University of California, C4 has a number of issue initiatives that 

we are sponsoring this year, and one is faculty.  We would welcome your research and if you 

are successful in your grant proposal we will encourage you to join us for a forum where you 

can present from your investigation.  Of the many pressing issues both in California and 

nationally that face community colleges is the heavy reliance on part-time faculty. At present 

there is limited evidence on the effects of faculty status on student outcomes. Your research in 

this area will be a significant contribution to scholarship. 
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