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PROJECT SUMMARY

Preparation for postsecondary education is oftersidered the role of K-12 educators. Recent
conversations have included other educationaltingtns. Community colleges maintain complex missithat
include preparing students for degree programsyioff degree programs, preparing students to eatsfour-year
institutions, as well as a host of other educatiand vocational opportunities. These institutipiesy a critical role
in the discussion of preparation for postseconédrycation.

Preparation of current and future students is paly of the challenge faced by educational instihs; the
other critical element is retention of studentsic8ithe 1970s, an abundance of research has beeratg on
college student retention. Yet relatively littletbfs research addresses retention at the natton'snunity colleges,
which educate almost 45% of the country’s undengaéels (American Association of Community Colle@$%)6).
In part, this dearth of research is due to the denily of their missions and student bodies servégse challenges
do not preclude, however, community college studeteintion from being studied. In fact, communitylege data
may be extremely instructive in one area of retantesearch that is gaining more recent consideratiie impact
of increasing usage of part-time faculty. Almos¥®6f community college faculty are employed in garte
appointments, which is considerably higher thardBi8% average for all degree-granting institutiGhsmerican
Association of University Professors, 2006). Sinigigitution studies of four-year colleges havewhdhat
increased use of part-time faculty significantlylaregatively impacts student retention (Harringgo8chibik,
2001; Jaeger & Hinz, in press; Ronco & Cabhill , @0®\re the same trends visible in community cal&?) Since
many community college efforts serve to furthemare under-skilled students for additional postadaoy
education, any similar finding of negative effefttam part-time faculty use would have significamilications on
the ways community colleges operate.

Preparation for postsecondary education (e.@imibg a four-year degree) begins for many studaitise
community college level. The primary objective loiktstudy is to explore the effects of exposurpad-time
faculty instruction on students’ decisions to p&rrat community colleges and transfer to four-yestitutions.
Part-time faculty clearly serve a valuable purpiosaéigher education; however, their increased ag®es concerns
for administrators, faculty, and policy makers.tReme faculty members spend a greater proporticheir overall
time teaching, but the initial evidence suggests these appointees are less accessible to studentsless

scholarly authority to their jobs, and are lesegnated into the campus culture (Schuster, 20083eS$oth part-
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time faculty employment and new student enrollnamttinue to increase, the exploration of the efted@xposure
to part-time faculty instruction on student peksigte in community colleges is warranted.

Focusing on decisions of first-year students atrooinity colleges is critical given that almost hafliall
United States undergraduates attend communitygedland these students are often the most divedse a
marginalized. This research will use logistic ragien and hierarchical linear modeling (HLM) tecjués to
construct a predictive model for persistence basepart-time faculty exposure and several othst-fiear student
attributes identified by the study institutionsveall as previous research. The use of HLM will daahis study to
consider how institutional contexts influence tlffees of exposure to part-time faculty instructimm students’
decisions to persist. This research will also epplitifferences based on the program in which stisdeme enrolled
(e.g., degree granting, certification, and vocatlpn

The California Community College System will seagethe study site for his research. The California
Community College System provides educational ojpndties to more than 2.5 million students, inclsid®9
individual campuses, and constitutes the largesteay of higher education in the United States. Talfornia
Community College Collaborative at the UniversifyGalifornia, Riverside (C4 at UCR), which is aatlely new
policy center established jointly by the UniversitiyCalifornia’s Office of the President and thea@bellor’'s Office
of the California Community Colleges, is supportthis research. Discussions with Patrick Perrye\@hancellor
for the California Community College System, halready occurred. The Vice Chancellor will provithe tdata
necessary to complete this research project.

As the use of part-time faculty grows, so shouldunderstanding of this resource. Previous research
(Conley, Leslie, & Zimbler, 2002; Gappa & Lesli€®9B; Haeger, 1998; Schuster, 2003) has providedeamp
information on the characteristics of part-timeuléiz as well as their role on college campusesiotibn the effects
of part-time faculty instruction on student outc@m8ince community colleges enroll the largest nemalh students
and employ the greatest percentage of part-timdtfachis investigation will contribute a criticadissing piece to
the discussion of part-time faculty and studentonrites. As undergraduate students increasinglyorethe
preparation offered at community colleges as apitgpstone in their postsecondary education, adnators and
policy makers need to gain a better understandimgw hiring greater numbers of part-time facultfeat student

decisions.
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PROJECT DESCRIPTION

Statement of the Problem

Focusing on community colleges in the postsecgonpli@paration discussion is critical given thatsene
institutions educate almost 45% of the country’demgraduates (American Association of Communitylégyas,
2006). Community colleges have also been the pyinmstitutions of higher education to provide pestndary
education to underserved populations (Levin, 2@)gw & London, 2001; Shaw, Rhoads, & Valadez, 1995¢
defining elements of community colleges such asi@meess, low tuition, multitude of services, andwenient
locations are especially pertinent to students i@ithsocioeconomic status, to women with childtenminorities,
and to those who are underemployed, academicafiyepared, physically and mentally disabled, or &dobking
for a second chance in education (Cohen & Braw@32Dougherty, 2002; Freeman, 2006; Phillippe, 00
Furthermore, focusing on students’ decision toipeis even more critical since achieving a degnewides
significant economic and social capital.

The literature provides insufficient directionaddressing the student retention challenge faced by
community colleges. The majority of the researadufes on four-year institutions and traditionatietts (Astin,
1993; Bailey & Alfonzo, 2005; Pascarella &Terenzit®91, 2005). In addition, given the complexitynusions
within community colleges, this literature does adequately address the realities of the commuoitgge which
are based on open-enroliment and a tremendoustysgistudent body.

Over the past several decades, one of the masfisant changes in the delivery of postsecondary
education involves the dramatic increase in theofisentingent or part-time faculty (Jacoby, 2006)fall 2003,
66.7% of all faculty in the public community collegystem were employed part time (Cataldi, FaHradburn, &
Zimbler, 2005). Although the increased use of piame faculty within higher education makes senseifan
administrative point of view, its use does not camithout criticism. In attempting to clarify theakissue, Haeger
(1998) writes, “The most important academic condgtthe perception that part-time faculty threatemquality of
academic programs in terms of course content, endyifaculty-student interaction, and collegiahtjthin
academic departments” (p. 8%).addition to the perceived difference in quabfyinstruction, opponents of the use
of part-time faculty argue that the level of studeervice provided by such faculty also lags behirad of full-time

faculty.
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Little evidence exists addressing the differerinegtudent outcomes as a result of exposure tetinaet
faculty. Research addressing persistence haseeotibstructive in identifying policies and progsathat improve
student outcomes at community colleges (Bailey &A$o, 2005). This research seeks to explore fleetsfof
exposure to part-time faculty instruction on studedecisions to persist.

Review of Relevant Research
The Community College Context

The American Association of Community Colleges @0@ports that 45% of all United States
undergraduates attend community colleges, whiclofe@ considered institutions of opportunity famatraditional
students. The defining elements of community celfeipclude open access, low tuition costs, commsitie
services, and convenient locations (Cain, 1999]ipe, 2000). These factors are especially pentine
community college students. Community collegesroftevide more pathways for those who desire acathn
and hold many of the aforementioned underservedaindk characteristics (Quigley & Bailey, 200Bhe
acknowledged benefit of community colleges is that serve the population that is not well servedraditional
institutions of higher education, including singl@rents, racial minorities, students who delayestggzondary
enrollment from high school, full-time workers, dants without a high school diploma or are inadesjygrepared
in other ways, and students with low socioeconastatus (Choy, 2002; Horn & Carroll, 1996; Cohen saBer,
2003; Grubb, Badway, & Bell, 2003; Herideen, 198Baw, 1999; Valadez, 1996). Community colleges play
pivotal role, more than any other institutionaleyjn educating these types of students (Davidsyi®a& Banning,
2003; Laden, 1998; Levin, 2003; Terenzini & Caby@@01). Women comprise 59% of all community cadleg
students, and the average age of all communitegelstudents is 29 years. A significant percentégiee
country’s minority student population attends comityucolleges, including 47% of all Black underguates, 55%
of all Hispanic, 47% of all Asian, and 57% of athive American undergraduates. With these figunasind, the
experiences of community college students are thioiagbe different than the experiences of studehis attend
four-year colleges. It follows that the retentmfircommunity college students is also regardeckoifitly in the
literature.

Retention Theory and Community College Students
Two theories of retention have dominated the disicusand subsequent research designs related to

retention: Tinto’s (1975, 1993) ideas of social agddemic integration and Bean and Metzer’s (1&88%jel for
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non-traditional students. Tinto’s theory suggeshed meaningful encounters with the formal and rinifal
academic and social systems of the institution teagteater student integration in these systerdstars to
persistence (Pascarella & Terenzini, 2005). Medmsiof social integration include student-facutiferactions as
well as the learning environment in the classrodforking from Tinto’s (1975, 1993) student interaclist
theory of student departure, research by Pascaedlal erenzini (1977; 2005) asserts that studentifa
interactions play a crucial role in the connecti@tween student and institution.

Tinto’s integration model is overwhelmingly usedgigide retention research, which is often based on
four-year institutions. Student-faculty interactis a significant factor in predicting college gistence (Gaff &
Gaff, 1981). Endo and Harpel (1982) found thatiinfal contact, in which faculty members developridly
relationships with students and exhibit a persenatern with their affective and cognitive growdignificantly
influences students’ personal and social outcomasidition to their intellectual gains, which inraffects
persistence. Pascarella and Terenzini (2005) hatetie research before and after 1990 supporigetherally
positive effects of non-classroom student-facuitgiactions on educational attainment. Communitiege
scholars also note that student relationships faithlty are more crucial for community college ®nts because
these students interact more frequently with factlian other types of institutional representati@sughan,
2000). Others argue that Tinto’s model may be inapate for the investigation of community collegtedent
retention because of their open-enrollment polieied orientations toward commuter (i.e. non-regidfrstudents
(Jacoby, 2006). For example, Bailey & Alfonso (2D@Bcuss the disconnect between Tinto’s sociegirition
theory and the community college experience antvethe mixed results of research studies on conitypnun
college student social engagement. Community celtgdents often do not participate in the samestyb
multifaceted, in- and out-of-classroom interactiansong peers and faculty as do their peers atyfear; residential
colleges. Hence, the researchers conclude thagrigive nature of their students and the large nuothgart-time
faculty, trying to reproduce the liberal arts/resitlal ideal may not be the best strategy for comityicolleges or
their students” (p. 14). Additionally, some schelaelieve that Tinto’s model and its focus on “dissimilation of
individuals into college cultures tends to downpilag differing experiences of cultural groups” ahd costs of
social integration for the marginalized student®wiake up significant portions of community collesjedent

bodies across the country (Laden, Milem & Crowsti)2, p. 153). Instead of through internal relaldps, the
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large percentage of minority students at commuotieges may be more influenced by the externatieiships
they maintain, for example to family or religiou$ilations.

Bean and Metzner’'s (1985) model for non-traditisiadents may be more appropriately applied to
community colleges. Bean (1980; 1983; 2005) inalusteident contact with faculty as one of his betai
measures in his model of student persistence. Beaséarch also shows that student interactionfadthity plays
an important role in the persistence process.dsraf Bean and Metzner’s model note that only tvems, academic
advising and course availability, are includedhe model as potential venues for institutional oese (Bailey &
Alfonso, 2005). Current research, as well as thippsed research, suggests that institutions mag bider
avenues of response that affect student retentioluding decisions regarding faculty employmeatws. Although
Braxton, Bray, and Berger (2000) explore the rdl&oulty instruction on student persistence, tiséidy does not
focus on the role of part-time versus full-timeutig. Given the substantial differences betweert-fpare and full-
time faculty, it is important to understand howséaelifferences affect student outcomes. For exarapldents’
perceptions of faculty members’ availability andicern for them have positive and significant efem
persistence (Halpin, 1990; Mallette & Cabrera, )98imited interactions with professors, such asildde
expected with part-time faculty, may lead to digeoh and a level of dissatisfaction or disconnecta the part of
the student. Given the reported importance of stutieculty interaction on retention, should educsi@nd policy
makers question the increased use of part-timdtfécls there a retention-related cost to part-tfamuilty
utilization?

Challenges and Opportunities for Retention Researchsing Community Colleges

The discussion of successful outcomes, includitenten, for community college students is a comple
one. The open-enrollment nature of community galfemeans that students enter for a number ofnsasw
goals, not all of which include degree completids.Laden, Milem and Crowson (2000) state, “the exqi#on that
all students who enroll in community college witidashould be retained until they complete assdsidiegree
requirements is a false expectation; non-reterttene is a choice (perhaps a “demand”) variablauitecanother
direction” (p. 249). In fact, Clark’s (1960) “conlj out” effect suggests that community colleges actyally
discourage retention, in many cases lowering aspirstand channeling students away from elite ofgssional
careers and the pursuit of bachelor’'s degree ateit Most retention and persistence researchsistban students

at four-year institutions (Bailey & Alfonso, 200%)ne reason is that databases are based on fellfirst-time
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students in degree programs, community collegenatiflect extremely low completion rates (Bailégnkins, &
Leinbach, 2005). Transfer information is also difft to use for retention studies, as incomplestitintional records
are believed to also yield low transfer rates. l§natudent self-reports regarding long- and sherin goals also
show low numbers of students actually achievingcemtificates and degrees that they claim theyradpiattain.
Bailey, Jenkins, & Leinbach (2005) predict manysess, including poor teaching, why students maydesarly
and not complete their educational goals, but éleé femains that these assertions are largelytedtdsence, the
importance of this proposed research.

Retention of community college students in the fiesar is impacted by pre-enrollment and enrollment
characteristics such as high school GPA, age, @thrgind part-time attendance (Feldman, 1993). ®Yylarge, the
research on community college student retentiodst¢n treat the community college experience agansito
another end, the four-year degree, instead of andiin itself (Pascarella & Terenzini, 2005). Nuoss studies
generally agree that students who initially attartd/o-year institution are less likely to complatbachelor’s
degree (Pascarella and Terenzini, 2005). Thosestsdvho do transfer generally take longer to ceteptheir
bachelor's degrees and more closely resemble ¢beinterparts, both demographically and academioalip
initially enrolled in four-year institutions. Pasella and Terenzini continue and point out thhese
studies...concentrate on a fairly general and strattlifference between two-year and four-year ingtins —
namely, their highest degree offered. This focasds unexamined any differences in the kinds oéegpces
students at these institutions may have or ani@tausal mechanisms that may be in play” (p. 319.
composition of the faculty body is one such cansathanism that should be further investigatedjqadatrly at
community colleges.

Part-time Faculty, Student Success, and Retention

In 2003, degree-granting institutions nationwidgpéoyed 46.3% of faculty in part-time appointments
compared to 35.1% of faculty in tenured or tenuaek appointments (American Association of Univigrsi
Professors, 2006). The same report shows thatsa&r052 associate degree-granting institution§%%f the
faculty were employed in part-time appointmentss tbvel is considerably higher than any other €gia
Classification group examined using the fall 20B&EDS (Integrated Postsecondary Education Data 18y stata.
As one example, Rio Salado College, an Arizona canity college, employs almost 97% of its facultypiart-time

appointments; in fact, this arrangement has bekhupeas an efficient model by organizations like tumina and
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Alfred P. Sloan Foundations (Ashburn, 2006). WHile use of part-time faculty continues to growatigkly little
is known about the effect that part-time facultydan student experiences and outcomes. Rathempsiens are
sometimes made about the likely negative effectstodent outcomes based on the few studies thatiaga
practices of part-time faculty.

Most studies that do address retention and pag-taoulty have not examined community colleges
(Harrington & Schibik, 2004; Jaeger & Hinz, in pgeKehrberg & Turpin, 2002; Ronco & Cabhill, 2008h
exception is the work of Jacoby (2006) whose stughd 2001 IPEDS data for all 1,209 public two-yadleges in
the United States and found that community colig@eluation rates decrease as the proportion otipsetfaculty
employees increases. Bailey et al (2005) also tigated the impact of institutional characteristicgluding
proportion of part-time faculty, on community cgkestudent success for a sample of 1464 studedtslat
community colleges. The study controlled for indival student characteristics using National Edooati
Longitudinal Study of 1988 data and combined thithwstitutional characteristics provided from IP&. Lower
graduation rates were found at community collegesrera larger percentage of faculty are part-timyever, this
finding was only significant for those studentsaied in an associate’s degree program and nahfoentire
sample of community college students.

The practices of part-time faculty offer potentiaights to these negative impacts and have been
investigated in a few studies. Part-time facultyehbeen found to exhibit different job performaaceong other
categories of contingent faculty colleagues (Umb26€07). Umbach used hierarchical linear modelauphiques
and a sample of faculty from 132 colleges and usities responding to the 2004 Faculty Survey afignt
Engagement to focus on the relationship betweantfaappointments and teaching effectiveness. thag-faculty
were found to spend less time preparing for classtacting with students both on course and namrsmorelated
issues, challenging their students less, and witige and collaborative teaching techniques wiempared to
either full-time or other contingent faculty. Thense study found a difference in part-time facultg atudent
interaction across institutional types, with intgfans being lowest at research institutions. Witiile study makes
an important contribution to further understanding impact of part-time faculty use on undergradwatucation, it
fails to include the community college perspective.

One study of approximately 1,500 faculty resporis@®s over 100 community colleges responding to the

2000 Center for the Study of Community Collegesv8uiused crosstabs, chi-square and t-test statistishow that
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part-time community college faculty were less likthan their full-time colleagues to utilize teaupitechniques
outside of traditional lecture, including collabtive teaching and learning methods and projectsgusbmputers or
Internet competencies (Schuetz, 2002). The sandy siso found that part-time community college facwere
less likely to spend time with students outsidela$s, to belong to professional organizationsiasiitutional
committees, or to have as many years of teachipgreence as their full-time colleagues.

Hagedorn and her colleagues (Hagedorn, Perrakdsiaxwell, 2002) concluded from a three-year study
that community colleges wanting to encourage stusiaccess should not rely heavily on part-time ligonho hold
sparse office hours and appear inaccessible. Témitime faculty may not be as engaged with stugleatside of
the classroom, leading students to conclude adéokerest. “When students feel faculty membersidbcare
about the student’s development, their bonds tantgution weaken” (Bean, 2005, p. 225). “Sevettaldies
suggest that students’ perceptions of faculty mesiaeailability and interest in them may be enotmpromote
persistence” (Pascarella & Terenzini, 2005, p. 4Does the reduced availability of part-time fagiiave a
negative impact on student satisfaction leading $tudent’s decision to not persist?

There is little doubt that the combination of iresed enrollment and decreased educational funding
contributes to the rapid increase in the use dffrae faculty. Community colleges are leading wey in the trend
of increased use of part-time faculty. Part-timeulty serve a critical purpose in higher educatimwever, their
increasing numbers raises concerns for administratiod policy makers. The lack of any clear dagamding the
effects of part-time faculty on student outcomesamhmunity colleges illustrates the need for addai research.

Research Question

The proposed research seeks to answer the followsaarch question: Controlling for student entry
characteristics and institutional factors, whaeeffdoes exposure to part-time faculty have om@esit’'s decision
to persist and/or transfer.

Proposed Plan of Work (Variables & Datasets)

Little evidence exists addressing the differenoestiident outcomes as a result of exposure tatipaet-
faculty. Research addressing persistence haseeotibstructive in identifying policies and progsathat improve
student outcomes at community colleges (Bailey &A$o, 2005). Drawing from a number of student- and
institutional-level variables, this research seeksxplore the effects of exposure to part-timeifigcinstruction on

students’ decisions to persist using logistic regi@n and HLM techniques to construct a prediativelel for
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persistence. HLM techniques enable researcherisaggtegate student- and institutional-level datexamine how
the institutional context influences students’ @ses to college experiences, such as exposuggtttime faculty.

The California Community College System will seagethe study site for this research. The Californi
Community College System provides educational ojpities to more than 2.5 million students, consitig 109
campuses. The California Community College Collakige at the University of California, Riverside4@t UCR),
which is a relatively new policy center establisl@dtly by the University of California’s Officefdhe President
and the Chancellor’s Office of the California Comity Colleges, is supporting this research. Disuesswith
Patrick Perry, Vice Chancellor for the Californiar@munity College System, have already occurredwie
provide the data necessary to complete this relsgaogect. Data will include anonymous student rdatata for
the past four academic years, course-level datajtfadata, and institutional-level data.

Student demographic data (gender, ethnicity, §iesteration, high school grade point average, SAT,
major/program of study/purpose of study, collegadgrpoint average, total credit hours attemptednfiial aid)
will be merged with first-year (fall and spring sesters) course data (course, credit hour, ingtruatademic
program), instructor data (part-time or full-timajd institutional data (size, urbanicity, expewmdis per FTE,
proportion of part-time faculty) using SPSS softsvar

Data regarding faculty status will receive spec@isideration. A list of instructors will be gathdrfrom
all courses taken by the analysis population duttiegy first and second academic terms of enrolhmeunll-time
faculty status will be assigned based on the ctisgstem used within the California Community Cgéls.
Consideration will be given to full-time adminidimes and graduate students who are also teaching.

In this study, the primary research question wéllamswered using logistic regression with the HLM
software. Logistic regression is the statisticallgsis of choice because of its predictive abititya dichotomous
dependent variable (retained). The multilevel rmtfrthe data require the use of HLM techniquesénanalyses.
HLM enables researchers to differentiate the effe€each level of independent variables on theanue variable.
Including multilevel data in single-level logistiegression results in an underestimation of stahdamwors for the
parameters, which may lead to a Type | error irchating that a parameter is significant when, ict fi is not
significant (Raudenbush & Bryk, 2002).

After merging the datasets and creating one kegrdeger student, the researchers will derive aabdei

indicating students’ level of exposure to part-tifaeulty. Using SPSS software, the researchersgeilerate
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descriptive statistics for the independent and deeet variables. Additionally, the researchers teidit the
independent variables for multicollinearity witHdmance and variance inflation analyses (Allisd®#99).

In addition to analyzing the effects of exposur@aat-time faculty on student persistence, this\stwill
consider how exposure to part-time faculty affecmunity college students’ grades. Initially, assak of
variance (ANOVA) will be conducted to determinesifident grades differ significantly between factytye (part-
time vs. full-time). If the ANOVAs are significantyultiple linear regression through HLM will be ds®
determine factors contributing to these differentésng multiple regression in HLM, the analyse# imclude
student- and institutional-level variables to detieie how institutional contexts, exposure to pemietfaculty, and
other student-level variables affect students’ grdidtributions.

An important limitation of the data is related ke tconsistency in collection procedures of theotei109
campuses. Although all campuses report data t€#tiéornia Community College System office, coliect
methods and definitions may differ between institug. Furthermore, while HLM provides more robustlgses
than single-level ordinary least squares and lagisgressions, the use of HLM has at least onidltian.
Regressions require a high number of cases fora@dble, generally at least 10. While the studsample for this
study includes a sufficient number of cases, tk#titional sample offers just 109 cases. So fesesavill limit the
analyses to approximately 10 variables in the tustinal-level regression in HLM. Finally, becaubés study relies
on secondary data analysis, the research is lintélte variables and definitions available in @aifornia
Community College System database.

Objectives

Preparation for postsecondary education (e.gimhtpa four-year degree) begins for many studantke
community college level. Thus community collegesstidentify what factors affect a student’s decisio persist
and eventually transfer to a four-year instituti®he primary objective of this study is to expldne effects of
exposure to part-time faculty instruction on studedecisions to persist at community colleges.

Relationship to PI's Research

The principal investigator is currently working fumded research that addresses similar questidhsna

four-year public university system (ten campusBsgvious single institutional research, in presghéJournal of

College Student Retention, helped define the neestudy part-time faculty and their affect on cgéestudent
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outcomes. The proposed research adds to the bddyuwfledge gained by the Pl in previous researchessing
student outcomes.
Connections to Current Knowledge

A discussion of preparation for postsecondary atioic would often begin with high school and enthwi
graduation from a four-year institution. This does take into account the multitude of students whtain a GED
and begin postsecondary education at a communiiggeo This research will explore the factors thattribute to
the persistence and non-persistence of communliggeostudents. Specifically, this study will adssean
unexamined area of student retention at communitgges, faculty employment status. This researdradd to
what is currently known about the effects of partet faculty instruction on various student outcorgiéarrington &
Schibik, 2004; Jacoby, 2006; Jaeger & Hinz, in gré&ehrberg & Turpin, 2002; Ronco & Cabhill, 2006ithin a
relatively unexamined research context in this atgacommunity college.

Dissemination Plan

Because the proposed research study seeks torexarproblem central to many college campusesltsesu
will be shared with a wide variety of audienceg$otmation will be shared with the California ComnityrCollege
System staff and campus institutional researcteteamed appropriate by the System staff. Iniatditesults
will be shared with administrators, faculty, andippmakers who are concerned about the use oftjpaet faculty
and student persistence. Results will be prepanddabmitted for presentation at the Associatigrirstitutional
Research, Association for the Study of Higher ElanaAmerican Educational Research Associatiod, the
American Association of Community Colleges annumaiferences. Results will also be submitted for jgaltion to
journals that focus on research, policy, and ptads it relates to community colleges. These delommunity
College ReviepCommunity College Journal of Research and Practasearch in Higher Education; Journal of
Higher EducationandReview of Higher Education

The research project will begin June 2007 andJemé 2008. Specific research activities are identif

Obtain and analyze journal articles,

manuscripts, books, conference proceedings,

and paper presentations relevant to this topic. une 2007-July 2007

Submit progress report to the Association for

Institutional Research. Obtain data from the

California Community College System Office.
Clean and analyze data. August 2007-Decentif@r 2
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Discuss research findings. Develop implications January 2008-June 2008

and recommendations. Submit final research

report to the Association for Institutional Resdarc

Submit proposals for paper presentations and

manuscripts for publication. Present findings at

AIR Annual Forum.

Policy Relevance

Results from this research will offer useful infation to policy makers at all levels of educatilmeal,
state, and national. Since the study site is ttgeft community college system in the country fitgings will be
instructive to policy makers addressing studensipance, degree attainment, transfer rates, puostdary
preparation, faculty employment status, and faguitfessional development.

Findings from this research will help guide ingiibtnal and system-wide decision makers in policies
addressing the use of part-time faculty. Specyfies of polices include the number of courses effdry part-time
faculty members, the types of courses offered Iotrtpae faculty members, and the resources avalebpart-time
faculty members.

Innovative Aspects

The proposed investigation will extend the redetiterature in the areas of part-time faculty asd
student persistence to a context whose role irsposhdary preparation is often ignored to the peefse of K-12
efforts. First, this study is unique because itsafidthe existing knowledge about part-time fachkyond
individual characteristics and campus concernbhadrhpact on college student decisions. Furthernt@edresses
a population, community colleges, that has not lelressed in research relating to part-time fp@ant student
persistence. Second, the site for this study ireduah entire community college system, 109 unigdividual
campuses. These institutions offer tremendoudiristal diversity and educate the largest numibstudents as
compared to any other state system of educatioind,Tthe proposed research project will employistiagl
measures that differ from current research (Hatoing: Schibik, 2004; Jacoby, 2006; Jaeger & Hinzpiess;
Kehrberg & Turpin, 2002; Ronco & Cabhill, 2006) ing area and are more appropriate for this typesd#arch.
This research will utilize advanced statisticahtigiques of HLM that enable researchers to diffeatatstudent- and
institutional-level effects of students’ decisidngersist. Furthermore, the use of HLM will enatble researchers

to determine how, if at all, institutional contezfect how students respond to varying levelsxpiosure to part-

time faculty in their decisions to persist.
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Intended Audience

The research will be critical to a variety of sthklders; these include higher education scholads a
institutional researchers who are engaged in dietivielating to part-time faculty and/or studeetgistence,
campus based administrators responsible for desisibout part-time faculty members and/or studergigtence,
part-time and full-time faculty members, and systeased administrators who are involved in issugsaof-time
faculty and/or student persistence. Since thissigstem-wide study of all community colleges inifoahia,
legislators, government officials, and other poliagtkers will also be interested in the results. Th#fornia
Community College System is the largest systerhéninited States and thus often serves as a madetHer
state-wide systems. This data will be helpful tiqyomakers, educators, and other officials inetahat have
similar systems and/or employ large numbers offaue faculty. Furthermore, since part-time facudtyployment
is a concern throughout the higher education conityyusfficials and educators at four-year instituts will also

benefit from the results of this study.
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quality structured experienceBrogram presented at the American College Persdyssaiciation,
Indianapolis, IN.

SELECTED HONORS AND AWARDS

North Carolina State University Academy of Outsiagdlreachers (2005)

North Carolina State University College of Educatfdutstanding Teacher (2005)

American College Personnel Association Emergingo&atDistinction (2004)

New York University Steinhart School of Educatioan8uel E. Eshborn Service Award (2001)

American College Personnel Association Outstan®iagtoral Student Award and Graduate Paper Awar6@R0

American College Personnel Association Annuit Csefatvard for Emerging Professionals (1996)
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BUDGET

GRANT PROJECT TITLE: Connecting Faculty Employment Status and Student Outcomes in Community

Colleges

Personnel
Principal Investigator: 2.0-FTE summer month @6$1/mo 15,302

Total Salaries and Wages 15,302
Fringe Benefits
Principal Investigator: 25% 3,826
Travel
Travel for PI to attend the Air Annual Forum to geat research results 1,497

Total Benefits and Travel 5,323
Other Direct Costs
Statistical Consultant: 375 hours @ $25/hour 9,375

Total Other Direct Costs 9,375

TOTAL AMOUNT OF REQUEST 30,000
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BUDGET JUSTIFICATION

Personnel: $15,302
Funds are requested for two months of salary feiptincipal investigator (PI) for time spent ovelisg and

coordinating the research project, data analygiging, and directing the statistical consultant.

Fringe Benefits and Travel: $5,323
Fringe rates for the PI are based on NCSU's fadtilige rate of 25% of salary. Travel costs, estedaat $1,497,

are also included for the PI to attend the requiedual AIR Forum in order to disseminate the reseaesults.

Other Direct Costs: $9,375

Funds are requested to hire a statistical anatgsisultant for an estimated 375 hours at $25 per. fithe hours
will dispersed throughout the duration of the graie anticipate hiring M. Kevin Eagan who is a#itkd with the
University of California Los Angeles and brings eKjise in advanced statistical analyses, inclu¢ihyl. He has

significant academic and practical statistical klemige.

TOTAL AMOUNT REQUESTED: $30,000
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CURRENT AND PENDING SUPPORT

The principal investigator has no current or pegdinancial support from external resources.

FACILITIES, EQUIPMENT AND OTHER RESOURCES

The proposed research project will be conducteédioath Carolina State University using the equipreard
facilities readily available to the principal invggtor through the Department of Adult and HigBeucation.

Existing infrastructure will be utilized in thisusty.
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SPECIAL INFORMATION AND SUPPLEMENTARY DOCUMENTATION

A letter of support from the California Communitplige Collaborative is included.

UNIVERSITY OF CALIFORNIA, RIVERSIDE

R

o
N
BERKELEY ¢ DAVIS ¢ IRVINE ¢« LOS ANGELES « MERCED RIVERSIDE « SAN DIEGO * SAN FRANCISCOS | 3 E SANTA BABRRA « SANTA CRUZ
0,

Graduate School of Education
Sproul Hall 2126

Riverside, CA 92521-0128

(951) 827-4976 Fax: (951) 827-3942
Professor John S. Levin

Bank of America Professor

johnlev@ucr.edu

Professor Audrey Jaeger
North Carolina State University
January 3, 2007

Your project on student outcomes and faculty status —full-time or part-time —has
considerable import for our work at the California Community College Collaborative (C4). As a
research center based at the University of California, C4 has a number of issue initiatives that
we are sponsoring this year, and one is faculty. We would welcome your research and if you
are successful in your grant proposal we will encourage you to join us for a forum where you
can present from your investigation. Of the many pressing issues both in California and
nationally that face community colleges is the heavy reliance on part-time faculty. At present
there is limited evidence on the effects of faculty status on student outcomes. Your research in

this area will be a significant contribution to scholarship.

John S. Levin
Director, California Community College Collaborative (C4)
Professor of Higher Education
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