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VARIABLE LIST 
 
Student language background  

     First language learned:     BYS17/18     
     Home language:     BYS20/21     
     Self-evaluated English proficiency (4 areas):     BYS27A-D     



 

 

     Teacher’s identification of student as LEP:     TLEP 
     ESL/bilingual courses taken in Grade 8:     identified from the restricted-use High School 

Transcript (1994) 
 
Postsecondary education access and attainment 

     Derived from High School Transcript (1994) and Postsecondary Education Transcripts (2000) 
 
Student-level predictors 
     Student characteristics 

          Language background (above) 
          Student race:     F3RACE 
          Family income:     F2P74  
 
     Family resources 

          Parental education: derived from F2N8A (father’s highest level of education) and F2N8B 
(mother’s)  

          Family composition:     BYFCOMP 
          Parental expectations for child’s educational attainment:     BYP76 
          Parent-child discussion regarding PSE:     F1S105G 
 
     Student’s academic preparation 

          Academic intensity Quintile:     ACCURHSQ     
 
School-level predictors 

     Percent free/reduced price lunch at student’s high school:      G8LUNCH      
     Percent minority:     G8MINOR  
     Percent graduates advancing to 2- and 4-year colleges: derived from student access data 
     Mean-level academic intensity of high school curriculum: derived from ACCURHSQ 
     Talked with high school teacher or guidance counselor:     F2S 58A   
 
Weight 

     Panel weight, BY, F1, F2, F3, and F4: F4PNLWT 
 

 
 

 

 

 
 

 
Month: Post notification, pre-award 

Activities: Set up advance Temple accounts. Hire GA (hourly basis). 
Measurable outcomes: Temple Advance Cost center created, student hired 
 



 

 

Month: May, 2009 

Activities: Begin identification of students receiving ESL instruction in Grade 8 and create PSE 
access and attainment variables from transcript data in restricted-use datasets. Categorize 
students into three language groups. 
GA leads analyses of restricted–use files (40 hrs.). 
Measurable outcomes: Creation of ESL and access/attainment variables 
Categorization of students into ELLs, EPs, and EMs 
 
Month: June, 2009 

Activities: Create composite variables. Run basic descriptive. GA assists with all tasks, except 
writing (30 hrs.). 
Measurable outcomes: Manuscript sections written: composite variable creation and participant 
descriptives 
 
Month: July, 2009 

Activities: Conduct analyses relevant to research question 1. 
Write and proofread conference paper proposals for AERA and AAAL (American Association 
for Applied Linguistics) annual meetings. 
GA assists with all tasks, except writing (10 hrs). 
Measurable outcomes: Manuscript sections written: Results for research question 1 
Submit conference paper proposals for AERA and AAAL 
 
Month: August, 2009 

Activities: Conduct analyses relevant to research question 2: Begin multilevel ordinal regression 
analyses predicting PSE access. 
GA assists with all tasks, except writing; lead on copyediting results (10 hrs). 
Measurable outcomes: Preliminary results for multilevel ordinal regression analyses predicting 
PSE access 
 
Month: September, 2009 

Activities: Conduct analyses relevant to research question 2: Complete multilevel ordinal 
regression analyses predicting PSE access. 
Write and proofread conference paper proposal for AIR annual forum. 
GA assists with all tasks, except writing (10 hrs). 
Measurable outcomes: Final results for multilevel ordinal regression analyses predicting PSE 
access 
Submit conference paper proposal for AIR annual forum 
 
Month: October, 2009 

Activities: Conduct analyses relevant to research question 2: Complete multilevel ordinal 
regression analyses predicting PSE attainment. 
GA assists with all tasks, except writing; lead on copyediting results (5 hrs). 
 
Measurable outcomes: Final results for multilevel ordinal regression analyses predicting PSE 
attainment  
 



 

 

Month: November, 2009 

Activities: Write remainder of methods section—data analysis procedures. 
Write results section of manuscript: Research questions 1 and 2. 
GA assists with proofreading, checking references (5 hrs). 
Measurable outcomes: Draft of methods section 
Draft of results section 
 
Month: December, 2009 

Activities: Write discussion and implications section. 
Write mid-year progress report. 
Measurable outcomes: Draft of discussion 
Mid-year progress report submitted before 12/22/09 
 
Month: January, 2010 

Activities: Write literature review and theoretical grounding. Search for newly-published 
research. Revise literature review and theoretical grounding. 
Measurable outcomes: Draft of introduction 
 
Month: February, 2010 

Activities: Polish writing; revise all sections of manuscript, check references cited. 
Complete AAAL full paper. 
GA assists with proofreading, checking references (5 hrs). 
Measurable outcomes: Complete draft of manuscript 
 
Month: March, 2010 

Activities: Present at AAAL. 
Complete and upload full AERA paper. 
GA assists with proofreading, checking references (5 hrs). 
Measurable outcomes: AAAL presentation 
AERA full paper uploaded 
 
Month: April, 2010 

Activities: Present at AERA. 
Final polishing and submission of manuscripts. 
GA assists with proofreading, checking references (10 hrs). 
Submit manuscripts to journals. 
Measurable outcomes: AERA presentation 
2 journal article manuscripts submitted 
 
Month: Post-award 

Activities: Write and submit final grant report. 
Present at AIR annual forum. 
Measurable outcomes: Final grant report submitted by 5/30/2010 
AIR forum 5/29/2010-6/2/2010 
 

Two copies of final paper concerning NPEC focus topic submitted to AIR by 6/1/2010 



 

 

Budget Justification 

Total estimated award requested is $39,919. The budget includes two-course buyout for Kanno 
and 0.5-month summary salary for Cromley; 130 hours of work by a graduate research assistant; 
travel to three conferences (AIR, AERA, and AAAL); and photocopy and postage. Please note 
that we are hiring our research assistant on an hourly basis. Therefore, per instruction from the 
AIR staff, we marked the FTE for the graduate research assistant as 0% while requesting $2,340 
for her hourly work in the budget requirements section of the application. 
 

 
Three conference presentations: 

AIR Annual Forum (05-06/2010) 
American Educational Research Association Annual Meeting (04/2010) 
American Association for Applied Linguistics Annual Conference (03/2010) 
 
Two journal publications: 

One in an applied linguistics journal (TESOL Quarterly or Language Policy) 
One in a higher education journal (Research in Higher Education, The Journal of Higher 

Education, or Review of Higher Education) 
 
NPEC focus topic paper: to be submitted by 06/01/2010 
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Bowen, W. G., Kurzwell, M. A., & Tobin, E. M. (2005). Equity and excellence in American 

higher education. Charlottesville, VA: University of Virginia Press. 
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University Press. 
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Harklau, L., Losey, K. M., & Siegal, M. (Eds.). (1999). Generation 1.5 meets college 
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Lee, S. J. (1997). The road to college: Hmong American women's pursuit of higher education. 

Harvard Educational Review, 67(4), 803-826. 
 



 

 

Leki, I. (2001). "A narrow thinking system": Nonnative-English-speaking students in group 
projects across the curriculum. TESOL Quarterly, 35(1), 39-67. 

 
Leki, I. (2007). Undergraduates in a second language: Challenges and complexities of academic 

literacy development. Mahwah, NJ: Lawrence Erlbaum Associates. 
 
Leki, I., & Carson, J. (1997). "Completely different worlds": EAP and the writing experiences of 

ESL students in university courses. TESOL Quarterly, 31, 39-69. 
 
Long, B. T. (2007). The contributions of economics to the study of college access and success. 
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     This project is a true collaboration between the two PIs: Dr. Kanno contributes her expertise 
in applied linguistics and sociopolitical/sociocultural context of language minority education 
while Dr. Cromley provides her statistical expertise and experience working with national 
datasets.  
 
     Dr. Yasuko Kanno is Associate Professor of TESOL in the College of Education at Temple 
University, Philadelphia. She earned her Ph.D. at the Ontario Institute of Studies in Education of 
the University of Toronto in 1996 (Major: bilingual education). She has over ten years of 
experience as a language teacher, and prior to coming to Temple University in January, 2008, 
she had been a visiting professor at the Monterey Institute of International Studies in Monterey, 
CA (2001-02), and an assistant professor at the University of Washington in Seattle, WA (2002-
2007). Her research focuses on educational opportunities for language minority students, 
especially the interaction between language minority students’ agency and structural constraints. 
She is the author of two books, Negotiating Bilingual and Bicultural Identities: Japanese 

Returnees betwixt Two Worlds (Lawrence Erlbaum Associates, 2003) and Language and 

Education in Japan: Unequal Access to Bilingualism (Palgrave Macmillan, 2008).  
 
     Since 2005, Kanno has been working on English language learners’ access to higher 
education. She is one of the few applied linguists in the U.S. who are looking at ELLs in higher 
education as an educational pipeline issue rather than a linguistic issue. This topic will be her 
central research focus for the next several years. The proposed project enhances her program of 
research in several ways. First, it is a logical next step from her recent qualitative interview study 
of undergraduate ELLs at a major public university (Kanno & Varghese, under review). 
Exploring the challenges and barriers that immigrant ELLs face in reaching a four-year 
institution, the study strongly indicated that what prevents ELLs from accessing four-year 
colleges is not simply their linguistic disadvantages, but also their lack of social, cultural, and 



 

 

economic capital and institutional constraints. The examination of the NELS:88 data provides an 
opportunity to examine how some of these factors play out on a national level.  
 
     Second, since she has studied ELLs who are already in a four-year college, in the near future 
Kanno also plans to examine high school ELLs’ college preparation and application by 
conducting an ethnographic study at a Philadelphia high school. In this study, she plans to follow 
a group of ELLs during their final 1 ½ years of high school, investigating how their initial 
college aspirations translate into actual applications and results. The results of the NELS analysis 
will inform both the purposeful sampling and the focus of the study.  
 
     Third, the proposed project will provide indispensable national-level data on ELLs’ college 
going patterns for the edited volume that Kanno plans to compile. Since ELLs’ access to higher 
education is an emerging topic, she has been actively cultivating a network of applied linguists, 
sociologists, and educational researchers working in this area. With these researchers as 
contributors, Kanno plans to publish an edited volume in three years. Since no other researcher 
has conducted a national-level analysis of ELLs’ access to and attainment in PSE, the results of 
the proposed project will constitute a central element in this book.  
 
     Kanno serves on the editorial boards of four journals in applied linguistics/TESOL: The 

Modern Language Journal; International Journal of Language, Identity, and Education; 
International Multilingual Research Journal; and Japan Journal of Multilingualism and 

Multiculturalism. In addition to her two single-authored books, Kanno has also published articles 
in several peer-reviewed journals, including TESOL Quarterly, International Journal of 

Bilingual Education and Bilingualism, International Journal of Language, Identity, and 

Education, The Language Teacher, and TESL Canada Journal.  
 
SELECTED PUBLICATIONS 
 
Kanno, Y., & Varghese, M. (under review). Immigrant English language learners’ access to 

four-year college education. 
 
Oropeza, M. V., Varghese, M., & Kanno, Y. (under review). ELL immigrants in higher 

education: Labels and accessing resources through forms of capital.  

 
Kanno, Y. (2008). Language and education in Japan: Unequal access to bilingualism. London: 

Palgrave/Macmillan. 
 
Kanno, Y. (2004). Sending mixed messages: Language minority education at a Japanese public 

elementary school. In A. Pavlenko, & A. Blackledge (Eds.), Negotiation of identities in 

multilingual contexts (pp. 316-338). Clevedon, England: Multilingual Matters.  
 
Kanno, Y. (2003). Imagined communities, school visions, and the education of bilingual students 

in Japan. Journal of Language, Identity, and Education, 2(4), 285-300.    
 
Kanno, Y. (2003). Negotiating bilingual and bicultural identities: Japanese returnees betwixt 

two worlds. Mahwah, NJ: Lawrence Erlbaum Associates. 



 

 

 
     Dr. Jennifer Cromley is an Assistant Professor in the department of Psychological Studies in 
Education at Temple University. She has held this position since 2005, when she received her 
Ph.D. in Human Development with a specialization in Educational Psychology and a Certificate 
in Measurement and Statistics (36 credits) from the University of Maryland College Park. 
 
     Her research in the past has focused on cognition and motivation for reading comprehension 
in both traditional and electronic text. Her research has recently been expanded to include the 
role of cognition and motivation in retention of undergraduate science majors. She is currently PI 
on two NSF-funded projects—A multimethod approach to understanding dropout from STEM 
gateway courses (funded for 12/08-11/11) and Teaching Effective Use of Diagrammatic 
Reasoning in Biology (funded for  9/08-8/11). She is also the Temple site PI for an IES-funded 
national center, the 21st Century Research and Development Center on Cognition and Science 
Education (funded for 7/08-6/13). 
 
     Dr. Cromley has a specific interest in students’ postsecondary educational attainment, 
especially in the sciences. Her NSF-funded longitudinal study will track students in the Temple 
biology and chemistry majors over the course of three years, using both cognitive and 
motivational predictors measured via questionnaires and repeated interviews. She has also 
conducted two research studies with large-scale datasets—using the PISA 2000, 2003, and 2006 
datasets to analyze the relationship between reading achievement and science achievement and 
using the PISA 2000 dataset to test a multilevel path model of academic achievement motivation 
and reading proficiency. 
 
     Her current and future research has used a range of research methods, including multilevel 
modeling; think-aloud protocol research; classroom-based intervention research; tutoring studies; 
and survey research using motivation questionnaires, conventional tests of knowledge, cognitive 
and metacognitive strategy use, and reasoning with scientific diagrams. She also teaches both 
introductory and advanced educational statistics courses (growth curve modeling) at Temple. 
 
     Dr. Cromley is a past attendee of the AERA Institute on Statistical Analysis for Education 
Policy (2008), and recipient of the AERA Division C Graduate Student Research Excellence 
Award (2005), a Spencer Foundation Dissertation Fellowship, (2004-2005), and an 
AERA/Spencer Pre-Dissertation Fellowship (2002-2003). 
 
     Cromley sits on the editorial board of three Educational Psychology journals: Contemporary 

Educational Psychology, Journal of Educational Psychology, and American Educational 

Research Journal [TLHD]. She currently serves as an ad hoc reviewer for Discourse Processes, 
Scientific Studies of Reading, Metacognition and Learning, Reading Psychology, Community 

Literacy Journal, and Journal of the Learning Sciences. She is also program co-chair for 
Division C, Section 5 of the American Educational Research Association 2009 annual meeting.  
 
SELECTED PUBLICATIONS 
 



 

 

Cromley, J. G. (in press). Reading achievement and science proficiency: International 
comparisons from the Programme on International Student Assessment. Accepted for 
publication in Reading Psychology, April, 2008. 

 
Cromley, J. G., & Azevedo, R. (in press). Locating information within extended hypermedia. 

Accepted for publication in Educational Technology Research and Development, 
October, 2008. 

 
Lieberman, A. S., Cromley, J., Charles, L., Rodriguez, O., Lopez-Marti, M., Das, S., & 

Moguillansky, D. (in press). Outcomes related to low literacy in low-income adolescents. 
Accepted for publication in International Journal of Child and Adolescent Health, June, 
2008. 

 
Azevedo, R., Moos, D. C., Greene, J. A., Winters, F. I., & Cromley, J. C. (2008). Why is 

externally-regulated learning more effective than self-regulated learning with 
hypermedia? Educational Technology Research & Development, 56(1), 45-72. 

 
Cromley, J. G., & Azevedo, R. (2007). Testing and refining the direct and inferential mediation 

model of reading comprehension. Journal of Educational Psychology, 99(2), 311-325. 
 
Cromley, J. G., & Azevedo, R. (2005). What do reading tutors do?: A naturalistic study of more- 

and less-experienced tutors in reading. Discourse Processes, 40(2), 83-113.  
 

 

 

 



 

 

 
 

 

 


